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What Does an ECHO Session Look Like? 

1. Overview of ECHO® session (12:00 pm) 
2. Introductions (12:05) 
3. Didactic Presentation (12:15 pm) 
4. Case presentation (12:35 pm) 

A. Case presented (5 min) 
B.  Clarifying questions        

a.  ECHO® participants                                     
b.  CSPCVA hub       
c.  Case summary by ECHO® discussion leader 

C. Recommendations        
a.  ECHO® participants      
b.  CSPCVA hub       
c.  Summary of recommendations by ECHO® discussion leader 

5. Closing remarks and questions (1:20 pm)



Data Collection

Project ECHO® for Campus Suicide Prevention is part of the larger ECHO 
educational community that was created by the 

University of New Mexico’s Health Sciences Center

In order to support Project ECHO®, we collect the following participation data:
Participant’s name, e-mail, credentials, role, and institution

These data allow Project ECHO® to measure, analyze, and report on the movement’s 
reach. It may be used in reports, on maps and visualizations, for research, for 
communications and surveys, for data quality assurance activities, and for decision-making 
related to new initiatives. 



Portions of sessions will be recorded

Logging on as an ECHO® participant through Zoom serves as 
permission to be included in the reporting and to be recorded. Each 
session is recorded, stored, and made available to other ECHO 
participants. 

We will record the introduction and didactic portions of our sessions

We will NOT record case presentations



CE Credits 
for Project ECHO for Campus 

Suicide Prevention will be available 
through James Madison University.
(For more information, see the spring Project ECHO 2020 syllabus at 

www.CampusSuicidePreventionVA.org)



•Use your video function if you have it (eating lunch is encouraged).  

•All participants are muted during the presentation.  

• If you have a question or comment during discussions, please raise your hand. We will 
call on and unmute you. 

•We encourage participation. (Reminder: participation is recorded.) 

• If you called with a phone to hear the audio, hit *6 to unmute yourself. 

• If using Zoom format, speak facing the camera and avoid distractions.  

•For technical problems (such as echoing, audio level etc.), use the chat function to 
“speak” or interact with our IT specialist, Gabe Anderson, who will assist.

Participation Tips 



Protecting 

Privacy    
Identifying 

Information



Introductions



Overview of Disability 
Law as Applied to 
Suicidal Students



Outline

▫ What qualifies as a disability? 

▫ What are the relevant laws? 

▫ How could they be applied to 
mental health? 

▪ OCR precedence and 
implications



Definition of Disability

▫ A “physical or mental impairment that substantially limits one or more 
major life activity” (e.g., working, learning, speaking, walking, seeing, 
hearing, caring for one’s self) 

▪ Or the individual has a record of having had this type of impairment, 
even if it isn’t impairing them now (e.g., controlled by meds or 
treatment)

▪ Or the individual is regarded as having this type of impairment, even 
if they do not

▫ Student must initiate the process of disclosing their disability to receive 
accommodations. 



What are the Relevant Laws?

▫ Section 504 of the Rehabilitation Act of 1973

▫ Fair Housing Amendments Act (FHAA) – 1988

▫ Americans with Disabilities Act (ADA) - 1990



Section 504 of the Rehabilitation Act
• Prohibits discrimination against a “qualified” student with a 

disability, on the basis of disability, by recipients of federal 
financial assistance

• Qualified - meets “academic and technical standards” required for 
admission to or participation in IHE’s program or activity, with or 
without “reasonable accommodations” 

• Technical standards = essential provisions found in code of conduct 

• Ensures IWD has equal access to an education through 
accommodations and modifications. 



Fair Housing Amendments Act 
• Prohibits discrimination against certain 

protected classes, including disability, in private 
or public housing

• At any point (applying, residing, eviction)

• IWD may request reasonable accommodations 
and modifications so they have accessible and 
equal housing opportunities

• Accommodations or changes in rules, policies, 
practices, or services when needed to give equal 
opportunity to use dwelling unit or common space

• Includes use of a service animal (which includes ESAs) 



ADA
• Prohibits direct and indirect discrimination against a “qualified” 

student with a disability, on the basis of disability, in any IHE 
program, activity, or benefit (i.e., classes, activities, and living
arrangements). 



ADA (continued)

• Requires schools to provide academic accommodations and 
reasonable modifications to policies and rules when necessary to 
accommodate the needs of students with disabilities

• Unreasonable if changes (1) fundamentally alter school’s operations, (2) waive 
essential academic and technical requirements, or (3) cause undue financial 
burden.

• Must have a disability services coordinator - responsible for 
compliance 

• Must have “grievance procedures that incorporate appropriate due 
process standards and provide prompt and equitable resolution of 
complaints” 



How Applied to Issues of Mental Health? 

▫ Post VA Tech – wave of identification and proactive action 
against students deemed to be a threat

▫ March 2011 – DOJ redefined Title II of ADA – removed “direct 
threat to self” language as legal safe harbor for action

▫ OCR enforces ADA and Sec. 504
▪ No clear guidance from DOJ or OCR on how to respond to 

individuals at risk of self-harm while maintaining 
compliance with disability laws



Key Takeaways
1. Avoid “direct threat to 

self” language. 

2. Conduct individualized
risk assessments in a team 
environment. 

3. Assess observable
conduct that affects the 
health, safety, or welfare 
of the campus 
community. 

4. Policies and responses 
should be the same for 
similarly-situated, non-
disabled students to avoid 
disparate treatment. 

5. Absent emergency 
circumstances, first consider 
voluntary leave or other 
voluntary restrictions. 

6. Consider “behavioral contracts” 
and conditions for a students 
return with reasonable, tailored 
terms. 

7. Satisfy due process concerns by 
providing adequate notice, an 
opportunity to present 
information, and an appeal. 



Questions?
Acknowledgement:  
Funding received from the Virginia Department of 
Health's Virginia Project ECHO®

http://www.CampusSuicidePreventionVA.org/



Check your Inbox: 

• Syllabus (topics, objectives, CE credits, etc.)

• Evaluation form link

• Case presentation form link

• Link to video of today’s didactic and PowerPoint

• List of selected references 



Thanks for your participation! 

Next session: Tuesday, Feb. 18th (12-1:30)

Topic: Universal Strategies for Campus
Suicide Prevention


